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Assessment of Student Learning in the Philosophy Major 
Academic Year 2014-2015 

Formal Report (Due July 1, 2015) 
 
***This version does not include student names and is 
intended for public use. 
 
 

(1) The Centrality of Teaching to Student Learning 

 
The single most important factor impacting the quality of a student’s educational 
experience is the quality of the teaching she receives. The dynamic interaction between 
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outstanding teaching skills, and who showed a respect and appreciation for student 
learning both in and out of the classroom.  
 
Student evaluations of philosophy faculty consistently place the Philosophy Department 
among the highest (if not the highest) of any department on campus. We take student 
evaluations seriously. As graduate students and over the course of our time teaching, 
we have heard some professors seek to dismiss or to minimize the significance of 
student evaluations. We could not disagree more strongly with this dismissive attitude 
toward student evaluations, an attitude we view as defensive and self-protective. 
Teaching is essentially a relational activity, not a private exercise. While certainly not 
the only evidentiary basis from which to assess teaching quality, SIR data do provide us 
with crucial indicators regarding the health of the teaching relationship. First, SIR data 
provide us with a clear sense of the extent to which students are engaged in the 
learning experience, a necessary condition for successful teaching. Second, SIR data 
provide us with a clear sense of the extent to which professors are able to communicate 
clearly and effectively with their students. If students are going to grasp the material 
and begin the process of digesting it and making it their own, professors must be able 
to communicate clearly with students and in ways students can understand. Finally, SIR 
data provide us with a clear sense of 
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Professorship, etc.), each of our faculty members teaches full-time (3-4 courses per 
semester, sometimes more) and teaches across the entire spectrum of course offerings 
– from introductory level courses to upper level courses to senior seminars. Additionally, 
each of our faculty members utilizes a pedagogical method that emphasizes student 
engagement with primary source materials. We do this primarily by means of a 
discussion-driven classroom experience in conjunction with multiple formal writing 
assignments designed to emphasize both critical analysis and critical evaluation of the 
subject-matter under consideration. Students are required to think for themselves and 
our collective goal is to facilitate intellectual autonomy and responsibility. 
 

(2) Goals.  State the purpose or mission of your major. 
 

The purpose of the Philosophy Major is stated in three Philosophy Department goals: 
 

 Department Goal 1:  Students will be able to express in oral and 
written form their understanding of major concepts and intellectual 
traditions within the field of philosophy. 

 Department Goal 2:  Students will demonstrate their ability to utilize 
the principles of critical thinking and formal logic in order to produce a 
sound and valid argument, or to evaluate the soundness and validity of 
the arguments of others. 

 Department Goal 3:  Students will demonstrate their ability to 
complete research on a philosophy-related topic, analyze objectively 
the results of their research, and present arguments to support their 
point of view. 

 
These Philosophy Department learning goals represent our allegiance to Millikin 
University’s commitment to an educational experience that “integrates theory and 
practice.” Because this claim is ripe for misunderstanding, it merits considerable 
commentary. 
 
Philosophical Activity as Practical 
 
Our Department is committed to an understanding of philosophy as a reflective, critical, 
evaluative, and practical exercise. Philosophy is often characterized as purely 
theoretical, purely speculative – having no practical relevance. We contend that this is a 
serious mischaracterization of philosophical study. Instead, philosophical study is a kind 
of activity, a kind of doing. Moreover, we believe this activity is practical in the most 
important sense:  as an activity that facilitates the development and growth of crucial 
intellectual skills. Among these skills are the ability to comprehend difficult readings, the 
ability to follow and assess the soundness of arguments and lines of reasoning, and the 
ability to formulate and to present clearly both creative criticisms as well as creative 
solutions to philosophical puzzles – puzzles that often require students to wrestle with 
ambiguity and think from different perspectives and points of view. Through the study 
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life of personal value and meaning. The Philosophy Department learning goals, then, 
match well with Millikin’s University-wide learning goals: 
 

 University Goal 1:  Millikin students will prepare for professional success. 
 University Goal 2:  Millikin students will actively engage in the responsibilities of 

citizenship in their communities. 

 University Goal 3:  Millikin students will discover and develop a personal life of 
meaning and value. 

 
The accompanying table shows how Philosophy Department goals relate to University-
wide goals: 
 

Philosophy Department Learning 
Goal 

Corresponding Millikin University 
Learning Goal Number(s) 

1. Students will be able to express in 
oral and written form their 
understanding of major concepts and 
intellectual traditions within the field of 
philosophy. 

1, 2, 3 

2. Students will demonstrate their 
ability to utilize the principles of critical 
thinking and formal logic in order to 
produce a sound and valid argument, 
or to evaluate the soundness and 
validity of the arguments of others. 

1, 2, 3 

3. Students will demonstrate their 
ability to complete research on a 
philosophy-related topic, analyze 
objectively the results of their research, 
and present arguments to support their 
point of view in a variety of venues, 
including an individually directed senior 
capstone thesis in philosophy. 

1, 2, 3 

 
In sum, so long as we reject any hidebound understanding of “practice,” philosophical 
study reveals itself to be inherently practical. The skill sets it develops and the issues it 
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important to emphasize that gaining admission to law school is not a function of gaining 
substantive content knowledge as an undergraduate. This is vividly illustrated by 
pointing out the fact that the undergraduate major with the 
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Philosophy offers three tracks within the major: “traditional,” “ethics,” and “pre-law.”  
 
While some of our majors go on to pursue graduate study in philosophy and aspire 
eventually to teach, most of our majors go on to pursue other careers and educational 
objectives. Accordingly, the successful student graduating from the philosophy major 
might be preparing for a career as a natural scientist, a behavioral scientist, an 
attorney, a theologian, a physician, an educator, or a writer, or might go into some field 
more generally related to the humanities or the liberal arts.  Whatever the case, he or 
she will be well prepared as a result of the habits of mind acquired in the process of 
completing the Philosophy Major.  
 
There are no guidelines provided by the American Philosophical Association for 
undergraduate study. 
 

(3) Snapshot. Provide a brief overview of your current situation. 
 
Philosophy Faculty 
 
The Philosophy Department has three full-time faculty members. Each faculty member 
has a Ph.D. in philosophy and teaches full-time in the Department.  
 

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philosophy of science), a M.A. in Philosophy from the University of Missouri, and a 
B.A. in Biology and Ethics from Central Methodist University. His teaching and 
research interests include the philosophy of science and metaphysics (especially 
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As you prepare annual assessment reports (due July 1) I want to provide 
you with some data about majors in your programs. Attached is a chart 
from Institutional Research based on annual fall census counts. This chart 
provides trend information from 2001 to Fall 2012. Here's a couple of 
trends & talking points I've noticed…(3) Seven majors are at the record 
high numbers: biology allied health, history, human services, philosophy, 
physics, sociology, and organizational leadership. (4) Four majors have 
had significant increases: human services, philosophy, sociology, 
organizational leadership… 

 
This recognized and celebrated growth in philosophy is all the more impressive given 
that few students come to Millikin (or any college) as announced philosophy majors.  
 
Service to Students and Programs Across the University 
 
The Philosophy Department’s range of contributions across campus is truly exceptional. 
In addition to delivering a top quality philosophy major and minor to our students, the 
Department makes contributions that impact the University at large. These include but 
are not limited to the following.3 
 
 University Studies (General Education) 
 
The theoretical design of the University Studies curriculum is intentionally 
interdisciplinary. The University Studies program does not necessitate that any specific 
element be delivered exclusively by any single department. Put another way, the 
program does not establish a “one to one” correspondence between program elements 
and specific departments. Instead, the program is anchored around a commitment to 
the development of important skills (e.g., writing, reflection, ethical reasoning), 
exposure to diverse ways of knowing (humanist, natural and social scientific, 
quantitative, artistic, etc.), and the expansion of student horizons (from self/local in the 
first year, to national in the second year, to global in the third year). Given this design, 
the ability to teach in the program is conditioned only by the ability of the faculty 
member to design courses that deliver the learning goals that are definitive of the 
particular curricular element and the will to participate. The Philosophy Department is 
unsurpassed in its ability to make significant contributions to the general education of 
our students and its willingness to do so – a willingness that we view as part of what it 
means to be committed to Millikin University and her students. To date, we have made 
contributions to the following elements of the University Studies program: 
 

o 
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o IN251, United States Structural Studies 
o IN350, Global Issues 
o 



https://ethics.tamucc.edu/program/burgess-jackson-advice-for-prospective-law-students?destination=node%2F44
https://ethics.tamucc.edu/program/burgess-jackson-advice-for-prospective-law-students?destination=node%2F44
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acquire curricular breadth in their undergraduate curriculum. The value of pursuing a 
broad liberal arts education is supported and celebrated by the Millikin University 
Philosophy Department and is looked upon very favorably by law schools. 
 
Finally, as part of the course PH366, Appellate Legal Reasoning – Moot Court, the 
Philosophy Department provides students with the opportunity to participate in moot 
court. Dr. Money has been directing our moot court program since 2005. As detailed 
below, the success we have enjoyed has been exceptional and sustained over time. 
Students who participate in moot court draw on while developing even further many of 
the key skills that are emphasized in our philosophy curriculum as well as our wider 
University Studies curriculum: critical-analytical reading, critical-ethical reasoning, oral 
communication, and collaborative learning, among others. Moot court is an experiential 
and collaborative learning experience in which students are taught the essential 
elements of appellate legal reasoning by an appropriately credentialed faculty member 
and eventually perform their learning before third party stakeholders (e.g., legal 
professionals, pre-law faculty advisers, law students, etc.). It is a paradigmatic example 
of performance learning at Millikin University. 
 
 Moot Court 
 
Each year, we participate in a state-wide competition held as part of the Model Illinois 
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http://grad-schools.usnews.rankingsandreviews.com/best-graduate-schools/top-law-schools/law-rankings
http://grad-schools.usnews.rankingsandreviews.com/best-graduate-schools/top-law-schools/law-rankings
http://appe.indiana.edu/ethics-bowl/intercollegiate-ethics-bowl-competitions/
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major paper and to ensure that this essential capstone teaching was appropriately 
counted as part of faculty workload. 
 
With the addition of Dr. Hartsock, we are also offering more courses that will intersect 
with topics and issues in the natural sciences. Dr. Hartsock’s area of expertise, 
philosophy and history of science, permits the Department to forge additional 
connections to programs in the natural and social sciences. These links have been 
forged by way of formal philosophy course offerings (e.g., PH223, History and 
Philosophy of Science) as well as by way of offering electives and interdepartmental 
courses focusing on philosophical content that intersects with the natural sciences.  
 
We anticipate an additional round of curricular revisions and reforms to be processed 
during the 2015-2016 academic year. We will report on these changes in next year’s 
report. 
 
The Philosophy Department rotates or modifies the content of its upper-level seminars 
on an ongoing basis. The Department also makes some modifications in its normal 
courses, rotating content in and out.  Doing so allows philosophy faculty to keep 
courses fresh and exciting for the students, and helps to keep faculty interest and 
enthusiasm high.  For example, Dr. Money had taught the PH400 Seminar in Philosophy 
course on Nietzsche, on personal identity, on the intelligent design-evolution 
controversy, and as a course on ethical naturalism. The title of the course is the same, 
but it is a new course nonetheless. This type of “internal evolution” takes place 
frequently within the Department. 
 
A number of changes have occurred in the philosophy curriculum in the last several 
years. “Appendix One” provides an overview of requirements within the major. In 
addition, both minors are now aligned at 18 in term



 18 1

8 

must respect disciplinary autonomy, as well as the practical realities of “the situation on 
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The learning experience provided through the Philosophy Major is strongly interactive in 
nature.  For example, Dr. Roark utilizes a case-study approach in many of his applied 
ethics courses. Under this pedagogical strategy, students are responsible for presenting 
analysis and engaging in normative reasoning regarding the case study, with class 
debate and interaction intentionally woven into the experience. Similarly, Dr. Money has 
students engage in the oral delivery of legal arguments in his Appellate Legal Reasoning 
course. These arguments are delivered to the class, with Dr. Money and the other 
students roll playing as justices – peppering the students with questions, etc. 
 
Similarly, all philosophy faculty employ written assignments as the primary basis for 
assessing student learning. Faculty also make extensive use of e-mail communication 
and the Moodle forum feature to extend class discussions after class, eliciting 
sophisticated discussion from undergraduates and extending their philosophy education 
into the world beyond the classroom. 
 
Students are expected to read challenging texts, and philosophy faculty use those texts, 
and subsequent discussions of those texts, to help students spot the assumptions 
behind arguments – especially the unstated assumptions that inform a particular 
outlook or worldview.  The philosophy curriculum is unlike nearly every other in that the 
texts for freshman students are the same as those for seniors, and indeed for graduate 
students.  Freshmen may read fewer pages than seniors, but the difficulty is in the texts 
themselves; there are no “beginner” philosophy texts, per se. 
   
The Philosophy Department uses all primary texts.  These texts raise challenging 
questions related to Millikin’s core questions: Who am I?  How can I know?  What 
should I do?  These are essentially philosophical questions, and every philosophy course 
addresses at least one of them.  Students can take away varying levels of 
understanding, but all are called upon to work with the most profound philosophical 
writing available, so that from the beginning they can be thinking in the deepest way 
they can. 
 
As noted above, the fact that philosophy texts lend themselves to different levels of 
interpretation and understanding allows philosophy faculty to engage students who may 
be along a varying continuum of intellectual abilities, including non-majors and majors 
alike. The discussion driven format of philosophy courses exploits the varying degrees 
of student intellectual abilities for collective benefit – often more advanced students 
expose less advanced students to central issues and ideas in a way that can be easily 
understood by the less advanced student. Class discussion is not simply vertical 
(between students and teacher), but quite often horizontal as well (between students). 
Some of our most effective learning takes the horizontal form.  
 
The key experiences in the philosophy curriculum, along with encounters with 
challenging texts (as mentioned above), include intensive engagement with philosophy 
professors, engagement with fellow students, reflection and digestion of ideas, and 
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presentation of the students’ own ideas in written form.  The overall learning 
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deliver our central learning goals. Hence, if a student successfully completes our 
curriculum, she demonstrates successfully mastery of our learning goals. 
 
Perhaps an equally powerful illustration of the continuous and pervasive nature of our 
assessment of student learning can be seen in reference to Departmental Learning Goal 
#1: Students will be able to express in oral and written form their understanding of 
major concepts and intellectual traditions within the field of philosophy. The following 
remarks appeared in Dr. Money’s letters of recommendation for three philosophy 
majors who applied to law school during the 2009 fall semester: 
 

I want to emphasize the extent of my familiarity with STUDENT’S NAME 
academic work. To this point, I have had STUDENT in eight philosophy 
courses. He has excelled across a wide range of assignments including 
reading quizzes, oral presentations, in-class exams, take-home essay 
exams, and research papers. His writing, in particular, is outstanding. His 
papers and exams are models of analytical clarity and compelling 
reasoned argumentation. Across the eight courses he has taken with me 
to this point, STUDENT has written a total of thirty-eight (38) essays of 4-
8 pages in length. His average grade on these assignments is an 
outstanding 95%.  
 
Across the six courses he has taken with me to this point, SECOND 
STUDENT has written a total of twenty-nine (29) essays of 4-8 pages in 
length. His average grade on these assignments is an   exams, tes. Heog95 T3eb3( p)6(a)5(ges)-4( in )82(G)-3(e)-3( a)8(s)] TJ2(ll)89
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majors. Philosophy faculty members interact with philosophy majors a great deal, 
meeting with them to discuss class materials, life issues, and the like in both formal and 
informal venues. These “advising” moments are also moments of assessment. In 
addition, philosophy faculty members assess each student’s character development 
during his or her four years as a philosophy major at Millikin.  
 
Despite these obvious points, we have been asked to engage in even further 
assessment of student learning. We have complied with this request. Given the peculiar 
nature of our discipline and the nature of “recruitment” to our major, the natural point 
for formal “data” collection and analysis is PH400, Seminar in Philosophy. This course, 
completed toward the end of the student’s career, involves the writing of a major 
research paper (thesis) and is, therefore, an important key opportunity for assessing 
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The thesis written for PH400, therefore, provides us with yet another opportunity to 
assess student learning in relation to all three of our learning goals. It is, therefore, the 
artifact that we collect and analyze. 
 

(6) Assessment Data 

 
Assessment data on key learning outcomes will be collected each academic year. The 
“artifacts” to be collected and/or performed include the following: 
 

1. All majors will submit a copy of their written thesis. The thesis will offer a 
basis to assess student learning in the Philosophy Major in relation to all 
three stated learning goals. First, it will allow us to assess a student’s 
ability “to express in written and oral form their understanding of major 
concepts and intellectual traditions within the field of philosophy.” (Goal 1) 
The presentation of arguments in the writing will allow us to assess the 
student’s “ability to utilize the principles of critical thinking and formal 
logic in order to produce a sound and valid argument, or to evaluate the 
soundness and validity of the arguments of others.” (Goal 2) Finally, the 
thesis and weekly advisory sessions will allow us to assess our student’s 
ability “to complete research on a philosophy-related topic, analyze 
objectively the results of their research, and present arguments to support 
their point of view in a variety of venues. (Goal 3). 

2. All majors will present an oral defense of their thesis during our campus-
wide Celebration of Scholarship during the spring semester. These oral 
defenses will allow us to assess a student’s ability “to express in written 
and oral form their understanding of major concepts and intellectual 
traditions within the field of philosophy.” (Goal 1) The oral presentation 
and defense of the thesis will allow us to assess the student’s “ability to 
utilize the principles of critical thinking and formal logic in order to 
produce a sound and valid argument, or to evaluate the soundness and 
validity of the arguments of others.” (Goal 2) 

 

(7) Analysis of Assessment Results 

 
Seven students wrote and defended their thesis during the 2014-2015 academic year. 
 
Assessment of student learning in the Philosophy Major focuses on the following: 
 

 The written thesis produced by each graduating philosophy major. 
 The oral defense of the thesis provided by each graduating philosophy major. 

 
Analysis of assessment results for each key learning outcome goal, with effectiveness 
measures established on a green-light, yellow-light, red-light scale, occurs for each 
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disagreement, which regards the possibility of two epistemic peers (agents who have 
shared all of their relevant evidence) having a reasonable disagreement.  A reasonable 
disagreement is a situation where the epistemic peers disagree about the truth of a 
given conclusion, share all of their evidence, yet judge the other agent to be, 
nevertheless, reasonable.  Pace Feldman, #1 argues that religions disagreement is 
possible because such cases create a unique context where a weak principle of 
epistemic conservatism is triggered.  Epistemic Conservativism is the view an agent has 
a prima facie reason to endorse her default believes by virtue of such a belief being the 
default. 
 
#1 effectively frames the problem of reasonable religious belief, surveys the 
contemporary literature on the topic (of which there is precious little, so her 
bibliography is, contrary to appearances, very thorough), and argues for her thesis.   
Most impressive is the care with which #1 develops her version of epistemic 
conservativism.  She develops it in a way that avoids many of the well-known problems 
with the view (e.g., it licensing people to maintain their prior beliefs in the face of 
contravening evidence) by offering a principled account for its limited application in the 
unique case of religious disagreement between epistemic peers.   
 
The thesis paper could have been strengthened by elaborating on the reasons for 
restricting the arguments to reasonable religious disagreement rather than reasonable 
disagreement, simpliciter.  I inferred from #1’s work and other discussions that #1 
thought that there was some special issue regarding non-empirical (hence, religious) 
disagreements that would not apply in cases of disagreements concerning empirical 
matters.  However, this was underdeveloped. 
 
Neverthethess, this thesis is well-argued, well-developed, and demonstrates excellent 
philosophical thinking and writing.   
 
Student #2  
Title: ñNietzsche's philosophy and the Horror genre of Filmò 
Grade: B+ (Green Light) 
 
In Gay Science, Nietzsche presents his doctrine of eternal recurrence. Nietzsche 
proposes this doctrine, in part, as a test by which to gauge the health of the individual 
considering it. Does the prospect of eternal recurrence elicit a reaction of despair and 
dismay? Or does it elicit a reaction of joyous affirmation? Nietzsche proposes that 
properly understood, the prospect of eternal recurrence presents the individual with 
“the greatest weight” and that genuine authentic affirmation would be a task of 
monumental difficulty. In his thesis, #2 seeks to explain why Nietzsche views eternal 
recurrence as “the greatest weight” and, at the same time, draw parallels between 
Nietzsche’s philosophy and the genre of horror. In #2’s words: 
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But what is it that makes the affirmation of such a world so difficult? Why 
does Nietzsche believe that such an affirmation is not just an immense 
weight, but the greatest weight that can be brought upon someone? 
There are four key features of Nietzsche's philosophy that shed light on 
why it is that the affirmation of eternal recurrence is the greatest weight: 
lack of knowledge in one's self, lack of knowledge of the world, lack of 
moral value in the world, and the lack of purpose, or meaning in 
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The final product was much improved over earlier versions, though the project would 
h
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However, moral naturalists, such as Frans de Waal, argue that moral 
systems are expressions of distinctive natural traits in humans that have 
evolved from our ancestors. Richard Joyce, although not a moral 
naturalist, argues that pro-social behaviors are natural human behaviors. 
Evolutionary psychology and studies on animal behavior supports these 
claims. Importantly, pro-social behaviors and norms that reinforce such 
behaviors abound in this evolutionary context. If morality is ultimately an 
expression of human nature and has evolved out of pro-social behaviors, 
Nietzsche should be considered anti-natural with his emphasis on 
immorality and anti-social individualism. In this essay I will argue that 
Nietzsche should consider himself anti-natural by his own standards. 
Contrary to Nietzsche, and consistent with the results of recent studies in 
evolutionary psychology, pro-social behaviors that may lead to morality 
are quite natural to the human condition. 

 
#3 identified an excellent issue in Nietzsche’s philosophy and did a good job 
contextualizing that issue in both the history of philosophy as well as contemporary 
metaethical debates over the merits of moral naturalism. #3 worked hard on the 
project, submitting multiple drafts for substantive criticism and feedback. The 
incorporation of contemporary meaethical naturalism and evolutionary psychology was 
somewhat light and underdeveloped, but the thesis was able to show the clear 
relevance of such thought to the assessment of Nietzsche’s immoralist position. This 
was a first rate undergraduate thesis. 
 
Student #4 
Title: ñDecaying European Morality in the Shadow of Godò 
Grade: B (Green Light) Dr. Money 
 
In his thesis, #4 focuses on Nietzsche’s claim that European moral systems and 
structure cannot survive the growing disbelief in the supernatural, what Nietzsche 
famously termed “the death of God.” In his thesis, #4 argues that while there are some 
ways in which Nietzsche is correct, on balance, it seems that he is mistaken. 
 
In #4’s own words: 
 

In The Gay Science, Nietzsche proclaims (through the madman) the death 
of God.  He elaborates on this idea throughout The Gay Science, arguing 
that the death of God is instead the death of faith in God.  He further 
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morality built upon the faith in a religion can exist without that foundation, 
specifically if it has matured enough.  That argument, however, ignores 
the ever-
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In his thesis, #6 sought to connect Nietzsche’s doctrine of eternal recurrence to the 
ideal of art having redemptive value. This project is oriented by its reflection on one of 
Nietzsche’s own key existential concerns: in the face of an objectively meaningless 
existence, how is the value of life to be affirmed? #6 explores the idea that a central 
part of the answer to this existential crisis in meaning is to be found in art. In #6’s own 
words: 
 

The eternal recurrence is most commonly referenced in explorations of 
Nietzsche’s concepts of the will to power, the sovereign individual, and 
most notably, I will argue, Nietzsche’s philosophy of art. This connection is 
apparent when we appropriately understand the purpose for Nietzsche’s 
inclusion of the eternal recurrence in the latter portion of “The Gay 
Science.” Throughout the successively provided sections of “The Gay 
Science,” Nietzsche utilizes a various number of literary devices with which 
to communicate his ideas. Aside from the frequently present use of 
aphorisms and metaphors, through his doctrine of eternal recurrence, 
Nietzsche employs the use of thought-experiment to contextualize the 
absurd nature of reality in the minds of his readers, serving as a platform 
through which individuals gain access to the redemptive value of art. 
Through a thorough analysis of section 341, The greatest weight, as well 
as other relevant sections pertaining to Nietzsche’s views on art, I intend 
to provide support for the following: the eternal recurrence is a thought-
experiment intended to manifest in individuals, that is, to embody within 
agents, Nietzsche’s account of the absurd; the eternal recurrence provides 
the platform through which the role of art in Nietzschean philosophy is 
best understood. 

 
One issue that needed further clarification concerned the characterization of life as 
“meaningless” or “absurd.” When life is characterized as meaningless or absurd, does 
that suggest negative value or just non-value (neither positive nor negative)? One 
might distinguish between (1) positive value, (2) negative value, and (3) non-value. 
And these distinctions would need to be complicated by the distinction between intrinsic 
and extrinsic value. Finally, a related issue is that if the claim that life is absurd and 
meaningless is given an interpretation implying that this means life has negative value, 
then absent a commitment to intrinsic value, this could only signify that some subject 
has interpreted life in this way. Life is not inherently bad (or good), but is “made so” by 
the interpreting act of the self that views life as worthless, meaningless, etc. This is a 
common theme in Nietzsche: value judgments concerning the value of life are 
symptomatic of the condition of the organism. #6 could have explored this more 
explicitly, perhaps exploring potential causes of distressed conditions – for example, the 
idea that a subject would view life as having negative value if she had been conditioned 
by the “teachers of the purpose of existence” to view life as valuable only as a bridge to 
another realm, but then came to be convinced that this other realm does not exist. 
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Color-Code:  Green 
 
Student #7: 
Total Score on Rubric: 47 
Color-Code:  Green 
 

C.
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record into nationally ranked law schools is impressive. See above for more data related 
to this.  
 
 Ethics Bowl 
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success of our students in terms of learning and achievement (Does anyone have 
evidence to the contrary? If so, then present it to us.), then the loop is closed by 
continuing with our tried and true approach to student learning that we implement. Our 
assessment efforts to date have revealed no issues or concerns that would justify 
instituting changes in our pedagogy/curriculum.  
 
 

APPENDIX ONE:  REQUIREMENTS FOR THE PHILOSOPHY MAJOR 
 
Philosophy 

Robert E. Money, Jr. (Chair) 
 

Philosop
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Two additional 300-level electives in philosophy (6 credits) 

 

Pre-Law Track  
The pre-law track provides students with the courses that emphasize the skills and the knowledge content that will make it both more likely that 
they will get into law school and more likely that they will succeed in law school and later as lawyers. The requirements for the pre-law track are 

as follows: 

 
Seven Core Courses (21 credits): 

PH110, Basic Philosophical Problems 

PH211, Ethical Theory and Moral Issues 
PH213, Critical Thinking:  Logic 

PH305, Philosophy of Law 

PH310, Political Philosophy 
PH366, Appellate Legal Reasoning – Moot Court 

PH400, Seminar in Philosophy 
 

Three electives from among any philosophy courses, PO234 Civil Liberties, or PO330 Constitutional Law (9 credits) 
 

Minors in Philosophy 

A student seeking a philosophy minor is required to complete 18 credits. The student can elect to complete either the traditional philosophy minor 

or the ethics minor. Both minors are described below. 
 

Traditional Philosophy Minor 
The requirements for the traditional philosophy minor are as follows: 
 
Two Core Courses (6 credits): 
PH110, Basic Philosophical Problems 
PH213, Critical Thinking: Logic 
 
One Course in the History of Philosophy (3 credits): 
PH300, Ancient Philosophy 
PH301, Modern Philosophy 
PH302, Contemporary Philosophy 
 
One Course in Metaphysics/Epistemology (3 credits): 
PH312, Minds and Persons 
PH313, Ways of Knowing 
 
Two Electives in Philosophy, One of Which Must be at the 300-level (6 credits) 

  
Ethics Minor 
The requirements for the ethics minor are as follows: 
 
One Core Course (3 credits): 
PH 211, Ethical Theory and Moral Issues 
 
Two Courses in Applied Ethics (6 credits): 
PH215, Business Ethics 

PH217, Bioethics 

PH219, Environmental Ethics 
 

Three of the Following Courses (9 credits): 

PH213, Critical Thinking: Logic 
Any additional applied ethics course offered by the Philosophy Department (i.e., PH215, PH217, or PH219) 

PH300, Ancient Philosophy 

PH305, Philosophy of Law 
PH310, Political Philosophy 

PH311, Metaethics 

PH366, Appellate Legal Reasoning – Moot Court 
PH400, Seminar in Philosophy (if content appropriate and with approval of the Chair) 

Any one course outside the Philosophy Department focusing on ethics, including:  CO107, Argument and Social Issues; CO308, Communication 

Ethics and Freedom of Expression; SO325, Social Work Ethics; BI414, The Human Side of Medicine; or another course in ethics outside the 
Department and approved by the Chair of the Philosophy Department. 
 

APPENDIX TWO:  RUBRICS  
 

“Rubric for Theses” 
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The purpose of the Philosophy Major is stated in three Philosophy Department goals: 
 

 Department Goal 1:  Students will be able to express in oral and 
written form their understanding of major concepts and intellectual 
traditions within the field of philosophy. 

 
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Clarity 
Goal 1 

More sentences clearly express ideas than do not. Rambling 
sentences or unclear structure occurs. 

 

 Level of coherence in paragraphs is varied.  Paragraphs may 
include some unrelated sentences.  Paragraphs may be too 
long or too short.  

 

 The logic used in the analysis is occasionally clear.  

 The overall structure and organization of the introduction and 
the analysis reflects some logic and coherence. 

 

Quality 
Goals 1, 2, 
3  
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effective arguments are being made. 
 

F:  In light of Department learning goals, a senior thesis earning an “F” grade does not 
meet the standards for a “D” and is totally unacceptable work for a college senior, 
much less a philosophy major. 
 
 

Critical Thinking in the Philosophy Major 
 
1. Identifies, summarizes (and appropriately reformulates) the problem, question, issue, 
or creative goal. 

RED,  1 to 2 Points YELLOW, 3 Points GREEN, 4 to 5 Points 

Does not attempt to or 
fails to identify and 
summarize issue/goal 
accurately. 
 

Summarizes issue/goal, 
though some aspects are 
incorrect or confused.  
Nuances and key details 
are missing or glossed 
over. 
 

Clearly identifies the 
challenge and subsidiary, 
embedded, or implicit 
aspects of the issue/goal. 
Identifies integral 
relationships essential to 
analyzing the issue/goal. 
 

 
2. Identifies and considers the influence of context and assumptions. 

RED,  1 to 2 Points YELLOW, 3 Points GREEN, 4 to 5 Points 

Approach to the issue is 
in egocentric or socio-
centric terms. Does not 
relate issue to other 
contexts (cultural, 
political, historical, etc.). 
 
Does not recognize 
context or surface 
assumptions and 
underlying ethical 
implications, or does so 
superficially. 
 

Presents and explores 
relevant 
contexts and 
assumptions regarding 
the issue, although in a 
limited way. 
 
Provides some 
recognition of context 
and consideration of 
assumptions and their 
implications. 
 

Analyzes the issue with a 
clear sense of scope and 
context, including an 
assessment of audience. 
Considers other integral 
contexts. 
 
Identifies influence of 
context and 
questions assumptions, 
addressing ethical 
dimensions underlying 
the issue, as appropriate. 
 

 
3. Develops, presents, and communicates OWN perspective, hypothesis, or position. 

RED,  1 to 2 Points YELLOW, 3 Points GREEN, 4 to 5 Points 

Position or hypothesis is 
clearly inherited or 
adopted with little 
original consideration. 

Position includes some 
original thinking that 
acknowledges, refutes, 
synthesizes, or extends 

Position demonstrates 
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Addresses a single source 
or view of the argument, 
failing to clarify the 
established position 
relative to one’s own. 
 
Fails to present and 
justify own opinion or 
forward hypothesis. 
 
Position or hypothesis is 
unclear or simplistic. 
 

other assertions, 
although some aspects 
may have been adopted. 
 
Presents own position or 
hypothesis, though 
inconsistently. 
 
Presents and justifies 
own position without 
addressing other views, 
or does so superficially. 
 
Position or hypothesis is 
generally clear, although 
gaps may exist. 
 

original questions, 
integrating objective 
analysis and intuition. 
 
Appropriately identifies 
own position on the 
issue, drawing support 
from experience and 
information not available 
from assigned sources. 
 
Clearly presents and 
justifies own view or 
hypothesis while 
qualifying or integrating 
contrary views or 
interpretations. 
 
Position or hypothesis 
demonstrates 
sophisticated integrative 
thought and is developed 
clearly throughout. 

 
4. Presents, assesses, and analyzes sources appropriate to the problem, question, issue, 
or creative goal. 

RED,  1 to 2 Points YELLOW, 3 Points GREEN, 4 to 5 Points 

No evidence of search, 
selection, or source 
evaluation skills. 
 
Sources are simplistic, 
inappropriate, or not 
related to topic. 
 

Demonstrates adequate 
skill in searching, 
selecting, and evaluating 
sources to meet the 
information need. 
 
Appropriate sources 
provided, although 
exploration appears to 
have been routine. 
 

Evidence of search, 
selection, and source 
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perspective and fails to 
discuss others’ 
perspectives. 
 
Treats other positions 
superficially or 
misrepresents them. 
 
Little integration of 
perspectives and little or 
no evidence of attending 
to others’ views.  
 
 

alternative views to 
qualify analysis. 
 
Analysis of other 
positions is thoughtful 
and mostly accurate. 
 
Acknowledges and 
integrates different 
ways of knowing.  
 

perspectives and 
additional diverse 
perspectives drawn from 
outside information to 
qualify analysis. 
 
Analysis of other 
positions is accurate, 
nuanced, and respectful. 
 
Integrates different 
disciplinary and 
epistemological ways of 
knowing. Connects to 
career and civic 
responsibilities, as 
appropriate.  
 

Comments: 
 
6. Identifies and assesses conclusions, implications, and consequences. 

RED,  1 to 2 Points YELLOW, 3 Points GREEN, 4 to 5 Points 

Fails to identify 
conclusions, implications, 
and consequences, or 
conclusion is a simplistic 
summary. 
 
Conclusions presented as 
absolute, and may 
attribute conclusion to 
external authority. 
 
 

Conclusions consider or 
provide evidence of 
consequences extending 
beyond a single discipline 
or issue. Presents 
implications that may 
impact other people or 
issues. 
 
Presents conclusions as 
relative and only loosely 
related to consequences. 
Implications may include 
vague reference to 
conclusions. 
 

Identifies, discusses, and 
extends conclusion
[( )] TJ

Ec
[(co)4(nd2 0 1 3Ett

214.01o0 0 1 366.79 372.91 Tm

0 g

[(e)-3(x)-4(t)4(e)-3(nds)] TJ

ET

Q

q

361.64 13 Tm

0 gi)4(nclu)-3(s)-3(yC4
7nrP <</MCID inclu)-3(de )] T5Q

q

361.64 138.51 148.1 260.8 re n
r 0 1 366.79 490.27 Tm

[(re)-3



 47 



 48 4

8 

Total score of 7-20 Total score of  21-27 Total Score of 28-35 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX THREE:  RUBRIC FOR ASSESSMENT OF ORAL COMMUNICATION 
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5  4  3  2  1  3.  Displays appropriate turn-taking skills. 
 
WRITTEN COMMENTS: 
 
 
 
 
 
 
 
 

GREEN 
Total score of 55-34 

YELLOW 
Total score of 33-23 

RED 
Total Score of 22-11 

 
 


